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READING BY PATTERNS: A PSYCHOLINGUISTIC
REMEDIAL TUTORIAL PROGRAM
FOR YOUNG ADULTS

The original adea for the peycholinguistic approach cinbodicd in
Readinz by Patterns developed as I cainc 10 realize the enomity of
the problems. at all grade levels in our schools, variously called word
calling. or word naining, or Larking at the page. It struck ane furcibly
that students so aflicted have literally learned only what they have
been painstakingly taught—nothing else: letters. sounds, syilables,
words. Other children soinchow catch the trick of reading, but these
unfortunates do not. Instead, they regard the task of reading printed
English as the laborious identification of word after word in isviation,
as in a list printed from left to right. Once a word has been more or
less identified—calied, named, or barked—the student moves across the
white spacc between the words and attacks the next word. The inter-
nalized silent realding of such readers no doubit mirrors this procede.

As 1 have noted elsewhere in my books and articles (1961a, 1908a.
1970, this procedure at best fragments English sentences and destroys
the noriaat thythmic and intonatiomal patterns that hold sentences
together aind mould (hem into whole meanity bearing units. Once of
the minst grievous outcomes of this rhythdestroying procedure. how
ever. is that miany students never learn to sound out words in this
way at all. Instead, they stumble across ane white spacc after another,
desperatcly guessing at the connections ol letiers, sounds, and syllables.
often failing miserably, word after word. They arc so preoccupicd
with the tiniest bits of information on the printed page that they
cannot possibly attend to the larger segments and structures required
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for st ~ful do Ll of whole mitssages (Compne Swith and Hnlms
1971 aud Weandd. 1e67,. Sudh reading cripples are unable 1o apply
what they hae onhy pmtially pcrcci\cd through unsuccessful rote
learning. Fhey (annot. in short, even identify wotds successfully. 1t
is of small help to such students o Le advised 1o read with expression.
or exhort 1o develop scnIence sensc. Their nced of systematic instruc-
tion in how 1o decode whole sentences $0 as to derive meaning froin
the relationships of the main scntence parts to the entire message is
painfully clear. They need to be taught how to develop sentence sense.

T his program is a beginning toward that end. The full \itle—Read-
ing by Patteins: A Progranied Guide to Reading Sentences and Para:
grapls (Lefevre, Lefevre and Shore, 1971)——cmphnsivcs'mm the most
significant neaning-hearing patterns in English are well above the
levels of letess. connds, syllables, and words. The principal aim of
the instruction is 1o Lielp the student transfornt his nonnal fluency in
spuithany oral Fnglish into 2 paralicl ability to read simple printed
English sentences and p:\ragluphs. This is the essential trik of sut-
cesstul 1eadmg. 1t is the first step on the road 1o Leading e soplhiis
vcated ln'imcd Erzlish ‘1 he unigue, distinguishing feature ol this
appm:uh is that it helps sndents decode and reoexle sengenees in terms
of main sentence parts (not parts of speech). But this s not granunar
instruction. NO verbal dehnitions of any kind are required: instead,
2 minimwn of erms is uscd, learncd gradually by ascociation, ropeti-
Lion, imitation, and '.lppli(aliun. “I'hus the student learns assnciate
the main structural pares with the message of cach sentence. The
thrust of the entire program is 10 develop wmprchcnsion of messages
comoeyed thraugh printed English scnicnces: As the instruction pro-
£resses, successive mnits call attention 10 distinctive elancuts within
main senienee pars. and to the relationships and interdependencies
of sentences within p:lragruphs.

§ his p:ini(ul:lr portion of the pmjcncd program focuses upon the
N OVON sentenct paterne Noun part, Verh pait, complcter. These
simple terms are usedd instead of Subjedt and Predicate; or Noun
phrase and verh Phrases; of Subject. verb, Object; beeause Noun
part. Verh part, and completer arc siimpler and more tunctional.
Moreonver, the NV N pattern is the basic English sentence pattern.
and the most commonly wsedi many other Fuglish scntenc paterus
also have three parts. and this pnrallciism with other patteins 18
reinforcing and transferable. The authors alwo believe that a student
who knows that no new pattern will be “spinng’ on him has confi-
dence cnabling bin to focus all his attention oft the essential points
throughout this progran.

‘I'his approach 1o reading instruction has a psycholinguistic Liase.
Very sinply. the ternin p.tythulmguuuc: incorporates overlapping arcas
between psychology and linguistics. The main hypothesis underlying
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this pu(hnliuguislir ratiomnale is as follows, Al thought that s s
anctiveis human (not Jiared by lower animals). moan porating baoth
cogmtue and affectize expericne, is quite literally bonded to lan-
guage: human thought and language (which, i so far as it is a sym-
bolic system rather than a systein of signs, is a distinctively human
attribute) frorm an integrated whole. Distinctively luman thought
does not exist without distinc tively human langunage. I share this view
with Sapir (1972). Frics (1945). Vigotsky (1961). and Pike (1964a and
b). among others. Speaking. Jistening. writng, reading. and think-
ing. all are inwerrelated pgy(hulinguislic Processes. Reading English
requires interpretation of printed Eunglish, which is ultimately based
upon and derived from spoken English. In this scnse, then, 1 dchne
reading as @ psycholinguisxic process.

This progran is also |)§)(hn|ingui\li(' in the sense tha ic offers
disabled readers a ficsh chance to come at reading. a method quite
different {1 sm their prc\iuus atempts 1o auack letiers, sounds, syl1la-
bles, and words, By the rime they reach the 7ih giade, most ordinary
students have been repeatedly exposed 1o a varicty of word attack
skills. This program offers them a chance 10 obsene and practice the
interrclationships .among thinking, speaking. tistening. reading. and
writing. Finally, and most inportantly. it offers them initial success
and repecated success after years and years of reading failure.

Brit F DESCRIFIION OF THF PrysEnt PROGRAM

In developing this program, I have been ably assisted by Helen E.
Lefesre and David shore; Wendell W. \Weaver has served as consult:
ant on testing. Following is summary information from the cover
page of Reading by Patterns:

Caprsule statement:

‘I his edition of READING BY PATTERNS is aboui the
fifth gencration in the development of this materiali it is per-
haps two thirds the cstimpated length of the prosemt prrogran.
Portions of this material in various stages have already Leen
tested by more than five hundred students in the Philadclphia
arca and in Georgia. Tt is currcntly being uscd in one-to-one
tutorial experiences by undergraduate and graduate students at
‘Temple University. “I'he course is entitled Language and Read
ing Problems of Young Adults; it is designcd for college stu-
deats training o teach pupils in grades 7-12 whose reading
levels are from 3 105 as measurcd by such standard tests as the
Iowa or Stanford.

Programed mmsbhruction:

A unit is the sniallest self-contained portion ot the program;
ezch unit consists of Y 1o 16 framnes requiring a response by the
student. A student should always coruplete a minimum ol vne
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unit per warking sesdon. but he mav complete as many units
as time and inclination allow.

Maocedure:

The teacher, a well-trained wtor (or a good tape recording)
reads the directions atoud to an individual student, who fol-
lows the dircctions visually as the teacher reads; since all parts
of the program arc read aloud to him, the student doces not
have to be able to read indcpendently in order o perform the
assigned tasks successfully. “The visual “read along™ experience
is belicved to be a major stiength of this method. Each student .
uses a sheet of cardboard or manila paper to mask the frames
he is not working on. As he completes each frame, he stips his
mask down and exposes the next frame; if he chooses. he may
go back to an carlier framc and rcpeat his work. The basic aim
of cvery frame and every unit in this program is success for
the student.

A wornd of caution. T'his lincar program is conceived as a single
sttand in o comprehensive reading program; it is by no ineans
intended 1 b a comprehensive reading program in itsel. During
the tutoring process, the simple language-comprchension learnings of
this program nmy be applied directly to more complex language-
comprehicnsion problems in textbooks and other naterials currently
studdied, as in social studies amd science. Similarly, the language-
comprehension clemems way be less formally applicd o motivating
readdong experiesces using high-interest matcrials for individual stu-
denis. Stadents shaould also ¢njoy access and exposure to films, TV
presentations, plavs, and interesting oral readings cither by profcs
sional rcaders. by the teacher, or by classniates. READING BY PAT-
TERNS should bhe kept in perspective as a single sirand of reading
mstruction having precise but limited objectives; it is not a compre-
hensive reading program. (See Lefevre 1964 and 1968 fur comments
on comprchensive prograns.)

A\ SAMILING OF READING 8Y PATTFRNS
Levels of reading difficuliy

The fist unit begins at che pre-primer level, yet this very first unit
teaches the arucial concept that English sentence parts must be in the
right order: Noun part hirst, Verh pant second, completer third: Eng.
lish sentences must be written, read, and comprehiended as unitary
mcaning-hearing patterns with tiie thiee main sentence parts in onc,
two, three order. The extrane simplicity of the first sentence has
allowed every remediad reader who has tried the program to succced
in his very firse etfort. We feel that this initial success is of the utmost
muportancé 1o students who have experienced nothing but reading
farlure fos many years.
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The level of difficulty progressively increases thronghout the pro-
gram. as the scntence parts become niore complex, and as various ele-
ments of the more complex parts are sequentially called to the stu-
dent’s attention. To experience this program as the tuterial student
experiences it, the reader of this article should provide himself with
a mask, as described above under “Procedure’; and then advance
deliberately from frame to frane, simulating the kind of concentrated
attention that is required of the remedial reader. At his level uf read-
ing competency, he is forced to think.

The following examples include the complete revised worktext
version of Unit 1; four selected frames from Unit 2; and the coniplete
text of the concluding unit of this part of the program, Unit 54, These
examples give a minimal representation required to illustrate the
underlying psycholinguistic rationale of READING BY PATTERNS.

Unit One
1. Three “ords are printed Lelow. Read them to yoursclf while I read
them : .ud.

Saw
Robert

No answer needed.
GO ONTO £2

2. Do the 1hree words in item | make a sensible sentence as I read them
10 you? (answer yes of no)

Answer here
THE CORRECT ANSWER IS NO

. Sdw
Robert
1

These three words can be written as a sensible sentence. Can you do ir?
Write the sentence now on the line helow

mi (2) SAW (3) ROBERT

The senience. 1 saw Robert™ makes sense because the senlence parls are
in the right order: 1, 2, 8; or first, second, third. That is what right
order means.

4. Let's try a new sentence with the sentence parts priuted below. Read them
to yourself while I read them aloud.

him
(3. compleier)
ralled
(2. varb part)
The teacher
(1. noun part)

No answer nceded
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GO ONTOZ=5

5. You can write a sensible sentence by writing the sentence parts in 24 in

the right order. Start with the noun part. the ? .. Write the noun
part on the line below.

1. The

THE TEACHER

him called
(3. completer) (2. verb part) - *

What sentence part would you add after The leacher? Answer Ixlow.
The teacher

‘'HE TEACHER CALLED

7. What sentence part would completc the sentence?

The wacher called

THE TEACHER CALLED HIM

8. Read your answer to #7. Did you write the three sentence parts in the

right order? (Yes or No)

YES

9. The teacher called him makes sense Lecause the sentence parts are in the

right order. The noun part comes: (a) first; (b) second; (c) third (choose
one answer)

FIRST

. The teacher called him. The verb part comes: (a) first; (b) second; (¢) third

SECOND

11. The teacher called him. The sentence completer comes: (a) first: () second:

(c) third

THIRD

i2. In a sensible sentence. the sentence parts must be in the right _—

ORDER

Unit Two (sclecied frames and commentary)

Unit 2 advances from Unit 1 in two principal ways: it introduces

markedly longer scntence parts; and it introduces a frame in which

the student must chousc among three Noun parts, three Verb parts,
and three completers.

Following are the first two frames of Unit 2:

I. In Unit 1 we made sentences by writing the three sentence parts in the
right order, A ncw set of three senience parts is printed below. Read
them to yourself while I read them aloud.

NRC 21st |/ 233
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was watching
{2. verb par)
A very tall puliceman
(l. noun part)
. the long parade
(3. compieter)
No answer needed

GO ON TO 22

2. Let's begin our sentence with the noun part from 21,
Write it below.

A VERY TALL POLICEMAN

Frames 3, 4, and 5 follow the same procedure as in Unit 1.

Below is a new kind of problem requiring the tutorial student to
make careful choices among nine sentence parts. Three scts of sen-
tence parts are constructed so as to be error-proof, provided the stu-
dent follows the right order of sentence parts. But because the student
does not know that the problem is error-proof, he works diligently
to make intelligent choices. He thinks.

6. A larger group of sentence parts is printed below. Read the senience
parts 1o yourself while 1 read them aloud.

(1) Noun parts (2) Verb parts
His brother hit
Your car bumped
My motor bike scraiched
(3) Completers

the wall

iny ann

his ruck

No answer needed

7. You can write the sentence parts in #6 in the right order to make
sensible sentences. Choose one noun part from #6 and write it on the
fisst line in the box below.

(1) ~ @
)

HIS BROTHER or YOUR CAR or MY MOTOR BIXKE

Frames 8, 9, 10, 11, 12 follow the same procedure as before,
reinforcing the concept that to make sense, the three main parts of
a sentence must flow together in the right order.

Uniis 3 through 54 deal with more involved sentence parts, and
with successively more detailed attention to significant signals and
markers within scntence parts. The first simple paragraph is presented
in Umit 16. The first fifty three units all deal with various elements
of sentence structure as they relate to communicating the tosal mes-
sages conveyed by simple sentences and paragraphs. Unit 54, how-
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ever. deals entirely with comprehiension of wicaning. with no attention
to structure whatsoever.

Unit Fifty-four

Unit 54 is the final unit of READING BY PATTERNS in is
present form; it is the culmination of nine units dealing with various
aspects of a single paragraph. It is doubtful that even a skilled reader
at this reading level could answer these questions successfully without
having worked with some, possibly all, of the eight sequentiu] units
leading up to ir.

1. ‘The paragraph that we began working with is reprinted below. Read it

to tourself again while I rcad it aloud. Use it to help answer the
questinns that follnw.
1) A barning tropical sun haked the flat, empty. arid plain. 2) Many
diticient aninals suirounded the quict shaded water hole. 3) A brace of
poncerful lions approached the inviting oasis. 4) Bnth hig cats began
diinking @15 conl water. 5) Several giant water Luffaloes joined these
great cats. 6) Neither thirsty lion seeined to nntice these heavy-horned
new ucighbons. 7) No ather wildlife joined the dangerout animals at
the powd. ¥) Mast ather species try to avoid mature lions. 9) Few animals
will appioach any full grown water huffaloes.

- From reading this paragraph you know that arnund the waterhole there
were: (@) only a few animals: (b) a lot of different kinds of animals:
(€) some men and <ome animals.

A LOT OF DIFFERENT KINDS OF ANIMALS

&)

3. Which two types of the animals a1ound the wateihole were the st
dangerous>

1LLIONS AND WA'TER BUFFALOES

4. The different animats came to the vasis: (a) to meet the other aninals;
(h) to get a (oaling drink; () to find fod.

TO GET A COOLING DRINK

1. ‘The vadis is probably located: (a) in a cold damp jungle: () v a hat
dry desert; () in a wet stcaming swamp.

IN A HO! DRY DESERT

6. The oasis is probably: (a) hotter than the rest of the desert; (hy ihe wine
temperature as the rest of the desert; (c) (ooler than the rest of the desert

C()()I.F._R THAN 'THFE REST OF THF DFSERT

7. The water Luflalocs that approached the waterhole were probabily;
() smaller tlan st animals; () as large as mort animals: (¢) much
larger than most animals.

MUCH LARGER THAN MOST ANIMALS

8. The water buMlaloes were much lasger than most animals bedanse the
are described as ?
CIANT

9. Most of the animals didn't approach the waterhole while the lione were
there. Most of the animals Probably: (a) weren't thirsty: () were tired:
(c) were abraid of the lions.
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WFRE VERAID OF THE LIONS

e

10. Osne <pecics of animal that is not afraid of lions is the

WATER BUFFALO

1L, We hknow that the water buffalues were not afraid of the lions because:
(a) they approached the lions; (b) they avoided lions: (c) they fought
the lions.

THEY APPROACHED THE LIONS

12. From rcading this paragraph. you know that: (a) all of the animals drank
together; (L) the most dangerous animals drank first; (c) the fastest
animals drank first.

THE MOST DANGEROUS ANIMALS DRANK FIRST

READING BY PATTERNS has been successfully uscd by reme-
dial readers who speak both standard and non-standard Ainerican
English dialccts. Their ability o answer correctly the relatively dif-
ficulty questions in Unit 54 is illuminated by an fimportant cxperi-
mental finding:

the use of pattern practice techniques can sharpen students’

awareness of structural matters in such a way as to improve

their comprchension of material that they rcad (Lin, 1965).
READING BY PATTERNS applies this insight directly and system-
atically to developing comprchension of sentences and paragraphs.
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